TEACHING TRANSFORM:
FORMATIVE FEEDBACK
CONTEXT
The relational dimension of formative feedback, and maintaining connections with students, are central to a
good online learning experience. UCEM modules provide a number of different opportunities for students to
engage with feedback to support their learning that maintain a sense of connection with tutors and peers, as
well as providing timely opportunities to check learning progress and understanding.
This resource outlines the tutor-led feedback methods that have been designed into UCEM modules. Each
module will contain the relevant methods for the learning topics and approach, with the weekly wrap-up being
common across all modules.

COHORT FEEDBACK
What

Benefits

Weekly
wrap-up

Recommendations

• Give students a sense
of what they should
have accomplished
and how they should
prepare for the
upcoming week.

• Post the weekly wrap
up in the weekly
forum in its own
thread so that
students always
know where to find it.

• Support workload by
providing feedback on
things that were done
well/could be improved
at a group level to the
whole cohort at once.

• Continuity. Inform
students at the start
of the module when
you will post the
wrap-ups (e.g. the
Monday of the
following week).

• Direct students to
resources and further
guidance on common
areas of difficulty.

Further Info
• Boling (2015)
• Mansback (2015)

• Author your
wrap-up as a forum
post and use the
video and audio
forum tool to talk to
students through it to
create a sense of
tutor presence.
• Rather than include
detailed guidance on
problem areas,
produce a separate
resource and refer to
it (see ‘Video
summary’).

• Provide responsive,
just-in-time feedback,
support and
information to
students on specific
areas of difficulty.

Video
summary

• Available for students
to view multiple times
and at a time suiting
them.

• Use conversation to
provide formative
feedback on work
produced prior to or
during the seminar.

Feedback
seminar

• Upload the summary
in a new forum thread
in the relevant weekly
forum so students can
quickly find it.
• Screencast tools can
be used to demonstrate
solutions to common
errors, to demonstrate
particular processes
and/or skills.
• Ask students to work
together to present a
piece of work.

• Mahoney et al. (2019)
• Mayhew (2017)
• Winstone and Carless
(2019:Chapter 4)

• Mahoney et al. (2019)
• Meyhew (2017)
• Reilly (2020)

• An effective feedback
process where skills
such as teamwork and
delivering
presentations are to be
assessed.

INDIVIDUAL FEEDBACK
What

Benefits

Recommendations

Further Info

Surgery
webinars and
student
consultations

• Dialogic, two-way
interaction where
students can bring
questions on academic
content, seek
clarification on
feedback comments
on their work or
discuss assignment
ideas.

• Ask students to direct
the agenda by
bringing specific
questions, to
encourage
feedback-seeking.

• Blair and McGinty
(2013)

• Surgeries can be
scheduled at ‘pinch
points’ in the module
such as weeks with
difficult topics or
during assignment
preparation whereby
students can drop in.
• Alternatively students
can book a specific
time to discuss their
questions, work and
ideas at a mutually
convenient time.

• Darby (2019)
• Nicol (2010)

• Use Zoom waiting
room functionality to
connect with students
one at a time.
• Multiple members of
the module team can
be involved through
using the breakout
room functionality.
• Time slots can be set
up using the Moodle
scheduling tool for
students to select
from.

• Provides a personal
connection.

Typed
comments or
annotations
on student
posts

• Targeted feedback,
with annotations
showing location of
errors/ where
improvements could
be made or prompting
further analysis.
• Familiar format to
educators and students.

• Less can be more –
lots of comments can
be overwhelming.

• Dirkx et al. (2019)
• O'Donovan et al. (2019)

• Phrase comments as
questions that
develop further
inquiry and discussion.
• Encourage students
to provide feedback on
each others work.
• Focus on providing
feedback at the group
level to manage time
effectively and set
that expectation (see
cohort feedback).

Audio/Video
feedback

• Enhances the
personal nature of
feedback processes.
• Facial and/or voice
cues can enhance the
meaning of feedback
comments.

• Recordings don't
need to be polished –
students often
appreciate informality.

• Blair and McGinty
(2013)

• Use screencast
technology to
demonstrate
corrections or give
examples.

• Nicol (2010)

• Darby (2019)

• Mahoney et al. (2018)
• West and Turner
(2015)

COMPUTER-BASED FEEDBACK
What

Benefits
• Feedback is created
during module
development and
delivered dynamically
depending on the
answer a student will
give to a specific
question.

Quiz

• The student is
provided with results
instantly, allowing
them to know what
they did wrong
immediately, what they
need to focus on, and
how to improve.
• Drives student
motivation and
engagement through
seeing positive
results.

Submit and
release
exercises

• Supports questions
which have a range of
correct answers or
which require
demonstration of
workings or analysis
such as a calculation
or problem solving.

Recommendations
• Encourage students
to take the quizzes in
forum posts,
webinars and weekly
wrap-ups as an
opportunity to monitor
their learning.

Further Info
• Tuttle (2010)
• Kibble (2011)

• Use quizzes as a lead
into webinars and
discussion activities.
• Review student
answers to quiz
questions and identify
and areas of difficulty.
Address this in the
weekly-wrap up or
other supporting
resource.

• Provide feedback at
the group level (see
cohort feedback) to
provide clarity on
areas of
misunderstanding

• Poyatos-Matas and
Allan (2005)

• Feedback is created
during module
development. Students
submit their work by
uploading a file. On the
action of upload they
immediately receive
the answer sheet and
explanation. They do
not receive a grade.
• Tutors can review
submissions on the
VLE to pinpoint
common mistakes or
misunderstandings.
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