
TEACHING TRANSFORM: STUDENT 
MOTIVATION AND ENGAGEMENT 

CONTEXT
Motivating and engaging students is essential in any educational context so as to promote learning, though it is 
particularly important in online learning and teaching to help avoid a sense of isolation that distance students 
may feel. 

This resource illustrates some ways to motivate and engage UCEM students in your teaching (rather than in the 
development of the module), and assumes the module has been designed to promote student motivation and 
engagement in the activities and resources made available to students in line with Transform objectives.

MOTIVATING AND ENGAGING STUDENTS 

BenefitsWhat

Linked to 
assessment 

Recommendations Further info

• Ensures constructive   
   alignment throughout 
   all elements of the 
   module (synchronous 
   teaching as well as 
   pre-planned activities 
   and resources). 

 

• Make it clear to 
   students how what 
   you are teaching will 
   help them in their 
   assessment and 
   ultimately succeed in 
   their degree. 
 

• UCEM (2018) 
 
• van Ameijde et al. 
   (2018:46–48) 

 

Authentic, 
linked to 
industry and 
work 

• Students can see the 
   benefits to them in the 
   future and should feel 
   more inclined to put in 
   effort now. 
 

• Point out to students 
   how they will be able 
   to use what you are 
   teaching in their work 
   (if they are new to the 
   industry) or if your 
   students are 
   experienced in the 
   industry, ask them to 
   explain to one 
   another how your 
   teaching point is 
   relevant. 

• Ask students 
   open-ended 
   questions to 
   encourage them to 
   reflect on how they 
   can apply what you 
   are teaching and what 
   they are learning.  

• Bloom (1956) 
 
• Brown et al. (1989) 
 
• Kolb (1984) 
 
• UCEM (2018)  

 

Personalised, 
personable, 
kind 

• Students will feel as 
   though UCEM cares 
   and in return be more 
   inclined to offer more 
   to their university. 
 

• In forums, on Padlet 
   boards and in webinars    
   address students as 
   real people, as 
   individuals, not just 
   names behind the 
   computer screen.

• Use students’ names 
   and get to know a few 
   things about them as 
   people e.g. where 
   they work, hobbies. 

• Incorporate an  
   icebreaker activity so 
   students can get to 
   know one another as 
   people.

• Provide sufficient 
   time for tasks to be 
   completed, allow for 
   demands on time that 
   students may have in 
   their lives outside of 
   UCEM.   

• Hall and Batty (2020)
 
• Lindsay (2019c)  
 
• Stommel (2020) 
 
• van Ameijde et al. 
   (2018: 46–48) 
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Be present 
• Students should be 
   able to relate to you as 
   a person, rather than a 
   name behind the 
   computer screen. 

• Students should be 
   more inclined to ‘open 
   up’, share their ideas 
   and feel more able to 
   ask you for help, if 
   needed. 
 

• Dip in and out of the  
   various activities on 
   the module, respond 
   to comments and 
   elicit further ideas.

• Pick up on ideas 
   made by different 
   students – do not 
   show favouritism. 

• Praise and 
   acknowledge 
   students’ ideas.   

• Garrison et al. (2000) 
 
• Thomson et al. (2020) 
 
• UCEM (2020)  
 
• White (2020) 

 

Participatory, 
interaction, 
active 
acquisition 

• Students feel involved 
   in their own learning. 

• Same as in a 
   face-to-face context, 
   students are able to  
   raise their hand or  
   knock on their tutor’s  
   door. 
 

• Different forms of 
   media enable different 
   channels to be 
   exploited, to enhance 
   the learning 
   experience. 

• Different forms of 
   media can be 
   manipulated in 
   different ways by 
   students, providing 
   options for students.
 

• Ask open-ended 
   questions to allow 
   students to share 
   their thoughts. 

• Set up group work or 
   pair work to 
   encourage students 
   to discuss their ideas 
   with one another. 

• Avoid one-way only 
   discussion whether in 
   a webinar, forum or 
   Padlet. Provide 
   students with 
   opportunities to 
   contribute to the 
   discussion. 

• Lindsay (2019a and 
   2019b) 
 
• Sfard (1998) 
 
• Wabisabi Learning 
   (no date) 

Multimedia 
(images, 
audio, video) 

 
• Plan your teaching 
   events to make use of 
   multimedia (where 
   relevant) to reflect the 
   students’ 
   asynchronous 
   teaching experience.

• In forums and on 
   Padlet boards you can 
   provide links to 
   videos, animations 
   and upload photos to 
   support the point you 
   are making. 

• However, in webinars, 
   do not ask students to 
   listen to or watch 
   long audio/video 
   recordings as they can   
   do this on their own.

• In all cases, make 
   sure you have 
   copyright permission, 
   and provide an in-text 
   citation and full 
   reference on your 
   Powerpoint slide, or 
   in your forum or 
   Padlet post using 
   UCEM Harvard 
   referencing system. 
   For an image, 
   underneath add 
   Source: Company 
   (Year). 
  

• Kozma (1994)

• Mayer (2009) 
 
• Overview of 
   Copyright: 
   Implications for 
   UCEM is available on 
   the Learning Design 
   Centre Repository > 
   UCEM e-Library and 
   information 
   governance
 
• The UCEM Guide to 
   Referencing and 
   Citation is available in   
   Section 6 of the 
   e-Library

 

General 
reading 

• Darby and Lang 
   (2019, Part II: 
   Teaching Humans 
   and Part III: 
   Motivating Online 
   Students (and 
   Instructors)) 
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